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more meaningful. In addition, the forum for teachers to safely explore and
discuss procedures for how to begin and maintain student collaboration; how
to share successful routines, false starts, and the challenges of managing
student groups; and how to take risks as well as engage in reflective practices
can be accomplished through PLCs.

As general guidelines for classroom practices to promote effective student
collaboration, teachers should develop class routines to explain the purpose
of tasks, offer clear and precise directions that ensure students understand
what they need to do, discuss the scope and time limit of student discussions,
and articulate their expectations. Teachers will also need to make the rules
for collaboration explicit. Students need to follow rules for collegial discus-
sions and decision making, pose questions, respond to others’ questions and
comments, acknowledge new information, and justify their own ideas.

Working in PLCs, teachers can further explore how to purposefully group
students according to various levels of readiness, levels of interest, prefer-
ences, and academic and communication skills or when to allow students the
choice of groups. Furthermore, PLCs may also provide the framework for
teachers to discuss how best to monitor and guide student interactions, how
to redirect off-task conversations, or how to adjust student assignments so
that all students remain engaged in meeting the Common Core speaking and
listening standards.
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