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simple duple and triple rhythms (Schwartz, 2008) but has not yet developed the motor ability to
respond to more complex ones (1'rainor & Corrigall, 2010).

Moreover, because Sam is diagnosed as a child with a disability, he is likely to have even
more trouble with motor function as evidenced by his need for occupational therapy, than a
typically developing child, making it harder for him to respond to this thythm. Furthermore, the
disjunct between being able to mentally recognize a syncopated rhythm, but not being able to
respond to it with a motor function, may cause frustrations for Sam. I sense that this may cause
him to react at times with obstinate behavior, as in the drumming component of “Will You
Come?” (Schwartz, 2012). In this moment of the session, he raised his hand high and struck the
drum really hard and out of titme in seeming response to the syncopated drum rhythm presented.
Still, because there seems to be such a strong emphasis on rthythm in Sam’s musical culture, his
ability to relate and respoﬁd to more complicated rhythms such as these may come later in life.

Emphasis on movement. In addition to a general rhythmic response, Sam responded
physically to rhythm more otten than any of the other group members. When | presented a strong
rhythrnic structure, particularly with an external mechanism (clapping hands, patting knees) that
kept a pulse and a straight rhythm, Sam usually responded physically in sote way, either
through swaying, moving, or using a gesture. The reason for this is most likely that the other
children’s cultures may emphasize rhythm, but such an emphasis may be retlected less in their
responses because their cultures also place strong emphasis on other elements: pitch, melody,
harmony, and instrumental timbres (Ferris, 1993; Rilinger, 2011; Sarrazin, 2006). A strong
etnphasis on movement and embedding this movement in daily life at a young age is conducive
with traditional Alrican beliets that children begin taking part in commmunal dances at an early

age (Nzewi, 1999). These beliefs carried over to African American musical traditions retlected in
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hip-hop/ Rap Music genres (Hara, 2012). Also, Sam’s musical culture is likely to produce more
prominent responses than the others’ musical cultures. 1'his is because music is embedded in
Sam’s daily lite to a greater degree than it is for the other group members, as was evidenced by
the answers to the interview questions.

Singing or chanting as a means of expression, Singing or chanting as a means of
expression is also related to traditional Afirican values tound in the literature, although these
values retlected singing and chanting in a more specitic form, known as call-and-response
singing (Milier & Shahriari, 2009). According to Hara (2012), this call-and-response techmque
directly carried over to Affican American values in the gospel and hip-hop/Rap music genres. It
was shaped into singing as more ol a general expression of the self in the R&B genre (“*About
R&B Music: Styles of R&B,” n.d., para. 3). Vignette 3 showed that Sam responded strongly to
this technique, which led to a stronger group response. I'or example, during “Can Y ou Do What 1
Do?” (Cork), he was able to take a step toward therapeutic growth by being able to listen when
his peers had musical ideas. He was able to modity his own vocal responses to emulate theirs,
thereby showing the beginning stages of empatﬁy. This also overrode Sam’s tendency to insist
on his own ideas.

At times, I presented music that gave Sam the opportunity to use multiple elements of his
musical culture, i.¢. movement and a strong rhythmic pulse, simultaneously. Such musical
activities inclnded “Will You Come?” (Schwartz, 2012) and “Let’s Play Today” (Cotk). “Let’s
Play Today” (Cork), as illustrated in Vigneite I and I'able 3 scemed to elicit eftective responses
from Sam, in that Sam was able to move and shake his instrument on the beat. The musical
elements ot thythm and movement seemed to instinctively inspire Sam to chant, which |

encouraged. Such a strong musical impulse helped to connect the group musically and increase
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the group’s awareness of one another. Sam’s impulse to utilize all elements of his musical
culture at the same time is consistent with traditional Atrican musical characteristics involving
the creation ot rhythms on various objects, singing, and dancing (Nzewi, 1999). Atrican cultural
values weave these elements together as an integral part of a child’s lite trom an early age
(Nzewi, 1999).

Other tactors and conaderationswith regard to Sam’s musical culture. Some other
considerations regarding Sam’s musical culture include the influence ot his tamily and home life,
as well as the influence of his school lite, his peers, and the music therapy culture ot Alternatives
for Children. As reported in the answers to the interview questions, Sam’s family life seemed to
play a large role in determining the characteristics of Sam’s musical culture. Yet, the waysin
which music is used in the home show how much his family values music. Music in Sam’s home
is embedded as a strong part of daily life. His mother encourages Sam and his sister to listen to
music and to learn an instrument (guitar). Music seems more signiticant in Sam’s tamily life than
in that ol his peers and thus, it seems that Sam’s responses to music are stronget,

School lite also is a tajor part of Sam’s daily activities. At school, his teacher sometimes
uses CDs of traditional American children’s songs as learning tools. His music therapy sessions
often use music with some elements of traditional children’s songs, such as simple, functional
language, with mostly English lyrics or vowel sounds such as “la,” and repeated melodic and
rhythmic phrases. Rhythmic patterns in such songs are usually simple and straight with emphasis
on the downbeat. '|'he music is culturally open, however, in that it features a variety of ditterent
modes and styles. It also encourages musical creativity and interaction among peers. For Sam,
this indicates that his musical culture is not limited to only elements of the Atrican American

culture, but that the enculturation process at school may also influence his musical culture. The
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conclusions drawn regarding Sam’s musical culture during the session, as well as his strong
responses to music, may have been due, in part, to the musical exposure he gets at his school
community and in music therapy group services.

Furthermore, there were some specitic musical qualities to which Sam responded to
adversely or was less engaged. Sam tended to respond this way when there were lyrics in another
language, when there was syncopated rhythm with emphasis on beats two and tour, when the
music lacked a strong rhythmic pulse and when music was interspersed with verbal interjections
and silences. In response to these qualities, Sam seemed distracted, as evidenced by his lack of
facial attention, or he displayed obstinate behaviors, such as standing up and moving around,
moving chairs, screaming, and/or resisting tacilitation. I'his seems related to Sam’s musical
culture in that culturally, he is so attuned to music, particularly mmsic with a strong rhythmic
pulse that going trom music to no music may leave him disorganized and unregulated.
sSam’'sMusical Culture and the | herapeutic Frocess

Fossible explanations tor the positive intluence of Sam's musical culture. ! he results
of the study showed that the main elements of Sam’s musical culture seemed to generally
influence the therapeutic process in a way that was propelling tor growth and for meeting group
goals ot selt-regulation, peer relatedness, and reciprocal play. This is interesting because the
group members do not all have musical cultures identical to Sam’s, yet the group as a whole
seemed to respond to the elements of Sam’s musical culture. There could be many possible
reasons tor this. The tirst may involve Sam’s strong presence and his role in the group. Sam has
a tendency to draw attention in a group setting. At times, Sam may attempt to draw negative
attention, driven by his psychosocial needs. Yet, if the musical pulse is strong enough, it is likely

to engage Sam in a positive manner, thereby overcoming his disability and a tendency to distupt
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| the group. Because of Sam’s strong personality and presence in the group, Sam’s strong response
to the music will most likely engage the other group members and [ead to group connectivity.
There is another possible reason for the positive influence of' Sam’s musical culture on
the therapeutic group process. 1he elements of thythm, movement, and singing or chanting as a
means of expression are elements that all the children can relate to in some way, as evidenced by
the interview questions and the musical sources. T'he musical genre that all tour group members
share is children’s play songs. The musical sources relayed that this genre contained some
musical elements that were similar to the three main eletents of Sam’s musical culture. 1hat is
not to say that Sam’s musical culture is necessarily the same as the other children’s. For instance,
Sam seems to respond more strongly to thythms than the other children, possibly, because he is
exposed to music and rhythm on a more frequent basis. However, because the other children are
exposed to children’s play songs, they do respond to rhythm in some way. Because ot their
developmental levels, they can most likely recognize and respond to simpler rhythms (Schwartz,
2008; Trainor & Corrigall, 2010). Sumnilarly, because all children can identity with children’s
play songs, all can respond to singing or chanting to some degree. However, some of the
children, such as Logan, who is Caucasian, and Kyle, who is Pakistani, may respond better to
melodic structures as a means of expression, as evidenced in the literature regarding the melodic
qualities ot their music (Ferris, 1993; Sarrazin, 2006). In contrast, Sam and Jay may be more
likely to respond to rhythmic chanting as a means of expression, as evidenced by their musical
cultures” emphasis on rhythms, including complex rhythms (Nzewi, 1999; Rilinger, 2011).
Discussion of Sam’s musical culture combined with other cultural elements. When
the elements ot Sam’s nmsical culture were combined with other cultural elements, mixed results

occurred. There were two prominent cases that led to such results. One was the activity, “Can
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You Do What [ Do?” (Cork) (See Vignette 3) that led to a heightened moment of group
connectivity, In this activity, two ot the elements of Sam’s musical culture were fused with
themes based on the Middle Eastern Scale (Nordoff & Robbins, 2007). There is a possibility that
this scale may be associated with Kyle’s nmusical culture, as it uses chromatics and
ornamentation (Sarrazin, 2006). For the others, the different nature of the nmsic seemed to draw
attention. 1'his activity atso teatured elements of' Sam’s musical culture, such as strong thythmic
pulse to organize and ground the music experience, and a call-and-response technique, which
allowed Sam to seemingly draw the others into the musical activity with his strong vocal
responses. The structural elements of the activity helped to hone the group dynamics in a positive
way, so that all ot the group members, including Sa£r1, could explore sound and mood qualities
that were ditferent from their own. This helped introduce the group members to the beginning
stages ol enpathy.

However, when combined with the cultural element ot the Spanish language, as in the
activity, “L.a Bamba/ | Like to Dance with My Friends™ (Cork), the presence of some of Sam’s
cultural elements were not able to propel the therapeutic process. Despite my initiation of singing
as a means ot expression, and emphasis on arm movement through maraca playing, when
Spanish lyrics were sung, Sam responded to this activity in a discommected manner, and was not
able to tind the beat. |'he other group members had sitnilar issues with mmusical connectivity and
were not facially attending to one another. However, it is important to note that this activity also
utilized a syncopated rhythm, with emphasis on downbeats two and tour, which, as previousty
mentioned, may not have been conducive to the children’s developmental age (Trainor &
Com’gall, 2010, p. 101). T'he combirtation ot Spanish lyrics, which were unfamiliar to the

majority of group members, combined with the lack of straight thythm on the downbeat, led to
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stilted therapeutic growth, even though elements of Sam’s musical culture were used. One
possible interpretation ot this reaction is that Spanish lyrics were blocking communicative
pathways to three of the group members, and only allowed for me to commect with Jay in this
moment, whose family speaks Spanish. In this way, | interpreted that the Spanish lyrics were
blocking peer relatedness, one of the group goals. This interaction reflects the therapist’s
dilemma in a group setting. Although | used Spanish lyrics to help meet Jay’s needs in terms of
musical culture, this decision was not conducive to meeting the group’s needs. It is important for
a music therapist to assess group dynamics 1n order to determine when it is best to focus on an
individual’s needs and when it is best to focus on the group’s needs.
Summary

The musical culture of an African American child with developmental disabilities played
a signiticant role in group music therapy process in an early childhood setting. 1I'he musical
culture ot the child, known as Sam, was tound to be characterized by three main elements:
emphasis on a strong rhythmié pulse, emphasis on movement, and singing or chanting as a
means of expression. The data also indicated that Sam’s family uses music as an embedded part
ot everyday life, whereas the other children’s families place less significance on music, thereby
leading to stronger musical responses in Sam. Thus, due in part to Sam’s personality and the way
he tunctions as a strong presetice in group settings, the use of the elements ot Sam’s musical
culture generally led to strong positive responses from Sam. This helped to overcome Sam’s
disability in the moment and keep him trom being disruptive in the group. It also helped to
involve the other group members in the music and propel therapeutic growth. When multiple
elements ot Sam’s musical culture were utilized, the music was most etfective. It was also

ettective when the elements were combined with an intriguing Middle Eastern tonal center
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(Nordott & Robbins, 2007). It was less eftective when used in conjunction with syncopated
rhythms and Spanish lyries.
CONCLUSION

My Cultural Biases

Inthe literature, Wheeler & Baker (2010) explained that therapists may interpret or
misinterpret rhythins, depending on whether they are analyzing in accordance with Western or
African musical styles. Despite my attempt to study and learn many African rhythms in -
preparation tor this research, because of my strong Western mmusical views, | may have
interpreted rhythmic responses and portrayed rhythms in a skewed or stilted way. For instance,
during “Will You Come"?” (Schwartz, 2012), my way ot presenting the syncopated rhythm in the
drumming component may have been different than that of someone who has extensively studied
African or Alrican American rhythms. Similarly, having such a strong upbringing in Western
musical elements, my movemnents may inherently reflect Western ideals. As such, my
movements are likely to be very lyrical in nature, as 1 am not heavily familiar with African dance
and movement. Since [ am in the role of therapist and model, this may consciously or
unconsciously be noted by clients as insensitivity to Atrican American cultural values (Nzewi,
1999) and/or the values of the other group members. This is likely to be related to Dileo’s (2000)
insight regarding ethnocentric ideas. I'hese ideas assert that music therapy in the U.S. is built on
Western psychological constructs of individuality and individual expression exclusively, as
opposed to being open to Eastern psychological constructs ot relationships and conformity
(Dileo, 2000).

Stitl, having listened to many musical sources to help shed light on African American

musical culture, such as hip-hop/Rap music (Lightstone, 2012), and having made a conscious
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eftort to include some of the elements of this music in the clinical session, I intuitively noticed
that | had a greater musical connection with Sam in the session. This has carried over into
subsequent sessions with him in his typical classroom setting. I believe I now have a greater
understanding and awareness of how to use music to help him reach goals ot self-regulation and
to better connect with others in a group setting. This kind of awareness and understanding of
culture, particularly in an early childhood setting, is extremely tmportant for children with
developmental disabilities who may have limited awareness themselves. Thus, I feel that it is
imperative tor music therapists to study the music ot their clients, to practice it, and to seek
information and experiences trom those who understand the musical cultures of their clients.
Limitations of the Study

The original procedure was altered as the study unfolded due to the emergent nature of
the study (Aigen, 2005, p. 357). Although 1 had otiginally planned to analyze several clinical
sessions, due to the time constraints of this study, data from only one session was used. More
extensive research would help determine how nmmsical culture and the therapeutic process
interact over time. Qualitative methods can be utilized better when more sessions are analyzed.
Because the study was litnited to one session, it was also ditticult to utilize the gamut of musical
styles that may act as therapeutic agents for Sam. Further research on this topic could expand and
utilize other musical styles, such as hip-hop/ Rap music that could be used therapeutically tor
clients of Atrican American descent (Hadley & Yancy, 2012). Furthermore, due to the time
constraints and the small scale of'this research, the study tocused on the musical culture of only
one child. A further study would focus on the musical cultures ot a greater number of children in
music therapy, as opposed to focus on one child. This present study is a pilot study. | heretore,

there is a need to compare this research with a similar study conducted by someone with a great
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deal of experience in the field of music therapy, particularly with the early childhood population.
Finally, individual ditterences in the level of need among group members may have slightly
influenced the conclusions drawn about musical culture.
Future Research

There are several ways in which research on this topic should be expanded upon. There is
a need for future research to explore the intluences of musical culture on a child in an individual
music therapy setting, and to determine how this phenomenon compares with the role of musical
culture in group music therapy settings. Another type ot research on this topic could compare the
role of musical culture in the music therapy process with male children, as opposed to female
children, to detertnine if and how gender attects the role ot musical culture in an early childhood
setting. Also, turther research could focus on individual ditferences, comparing the role of
musical culture tor two or more children ol the satne ethhicity and musical background. 1 his
would help to determine which responses are due to musical culture and which are due to
individual difterences.
Implications for Music 1 herapy Practice

Musical culture seems to play a significant role in the therapeutic process in a group
music therapy setting, and it used in certain ways, it can be propelling for therapeutic growth. As
Dileo (2000) asserts, the present problem in music therapy is that the construct ot therapy is
based on Western psychological structures, while other cultural structures that view therapy from
a more Eastern, collectivist perspective, are overlooked. I'hus, it is imperative that music
therapists working in this field examine where they stand on these ethnocentric perspectives, and
that they become aware of their own cultural biases. 1t i3 also important tor nmmsic therapists

working in early childhood group settings to be aware of the musical cultures of group members,
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and to study the musical elements of these cultures. These factors may influence the ways in
which the children take in, process and recreate musical experiences (Humpal, 2002).

Particularly in an early childhood setting, an awareness and understanding of culture is
extremely important, as children with developmental disabilities may have limited awareness
themselves. The music therapist must also be keenly aware of specific dynamics within the
group, as is necessary in any group music therapy setting (Y alom, 1995). I'his way, the therapist
can utilize these dynamics to choose activities and compose songs which combine elements of
the group members’ musical cultures in ways that are most tavorable 1or therapeutic growth.

Furthermore, the findings emphasize the importance of assessment for practicing music
therapists in this tield. A thorough understanding of the child’s disability and how his or her
developmental level compares to that of other children, musically and non-musically, is needed
in order to differentiate between responses that are due to disability and those that are due to
culture. Still, information with regard to tamily and community background, musical culture in
the home, and socioeconomic status, is also needed. A good assessment can help a music
therapist to glean this information about the child’s disability, as well as about his or her culture,
and can help the music therapist to determine which behaviors are due to the child’s disability,
which behaviors are due to the child’s culture, and which behaviors may be a combination ot
both of these tactors.
Implications for Music Therapy Education and 1raining

I he results ot this study indicate that nmsical culture is a significant aspect in the
therapeutic process. Thus, this study calls for more emphasis on culture in music therapy
education and training. 1t specitically calls for emphasis on cultural values toward music, cultural

values toward therapy, and the musical elements of culture. Educators and supervisors should
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seek broader cultural awareness, and should be particularly concerned with the musical cultures
ot their clients so that they can educate supervisees on how to work with such cultures, and on
how to become more culturally aware.
Summary

The purpose of this study was to examine the role of the nusical culture of an African
American child with disabilities in the group mmsic therapy process. literview questions were
sent home to parents and guardians of participants regarding nusic in the home, and music
examples were analyzed based on the genres reported in the interview answers. '|'hern, one
session of tour male participants with developmental disabilities, each of a ditterent ethnicity,
was conducted and analyzed. |'he results indicated that although some conclusions have been
drawn to indicate the significance of mmsical culture in a group music therapy setting with
children, there is a great need tor further research in order to determine more precise ways in
which musical culture influences the group nusic therapy process. Thus, this study serves as a

catalyst 101 future music therapy research.
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Alternatives tor Children

14 Research Way,

East Setauket, NY 11733
meork09@lions. molloy.edu

Faculty Advisor:

Dr. Seung-A Kim. PhD, AMT, LCAT, MT-BC
Molloy College

Tel: (516) 678-5000 ext. 6348
skim{@molloy.edu

Dear parent/guardian,

I am Meghan Cork, the music therapy intern at the Center. As part ol the requirements for my
Master’s degree in Music Therapy from Molloy College, 1 am currently conducting a research
study to explore the musical culture of your child and how it plays a role in the music therapy
process. |'he expansion of awareness ot musical culture as it relates to and influences nmsic
therapy may provide insight and openness to myselt and other music therapists regarding
considerations of musical culture in music therapy.

I would like to invite your child to a new music therapy group created specitically tor the
purposes of the tesearch study. L'his group will meet one session per week tor two-tour weeks
with each session lasting 30 minutes. These sessions may occur at any point from January 2012-
June 2012. The sessions are intended to be consecutive, but will be tlexible according to
absences and scheduling. When the tour sessions are complete, the music therapy group will be
dissembled. However, your child will continue to receive regular music therapy services
provided at the Center. All sessions will be held during regular school hours. Participation is
voluntary. You may withdraw your child at any time during the course of the study without any
consequences.
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For the purposes of this study, I may examine your child’s records at the school. In addition, all
sessions will be audio/video recorded. Only 1, the researcher, will have access to the intormation
gleaned trom records and data from the audio/ video recordings. For privacy protection, your
child’s real name will be withheld at all times. There will be no physical danger inherent in this
study.

Finally, [ will be sending home to you some questions relating to music in the home. These
questions are intended to help me better understand your child’s musical culture, so as to help me
to better meet your child’s needs.

It you have any questions or concerns, please do not hesitate to contact me at 631-882-3331. You
tmay also contact Dr. Kim, the facuity advisor, at 516-678-5000, ext. 6348. For questions about
your child’s rights as a participant, you may contact the Institutional Review Board, Molloy
College, 1000 Hermpstead Ave,, Rockville Centre, NY 11371, (516) 678-5000.

Signing your name below indicates that you have read and understood the contents the consent
form and you give permission to the researcher to conduct this study with your child.
T'hank you.

Sincerely,

Meghan Cork, Music | herapy lntern
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Violloy Lollege

CUNMENT FOKM
An explanation of the procedures to be employed in this study, 1n which 1 have
voluntarily agreed to participate, has been ollered to me. All my mquiries
concerning the study have been answered to my satistaction. | understand that the
intormation collected will be held 1n confidence, and that my name will not in any
way be identified. |1 understand that additional information about the study results
will be provided, at 1ts conclusion, upon my request. 1 know that [ am tree to
withdraw trom this study without penalty at any time.

Lhe above intormation has been provided to me (check one)

In writing Orally
Signature o1 subject Date
Signature ot researcher Date

Complete the following if you wish to receive a copy of the results ot this
study:

NAME:

( Lyped or printed)
ADDRESS:

(Street)

(Lity) (State) (Z1p)

ematl (optional):
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1000 Hempstead Ave,, PO Box 5007, Rockville Centee, NY §1571-5082
wivw.molloy.edu

Permission to Audio/Video Record

| tle: Exploring the Musical Culture ot Children with Developmental Disabilities in Music
Therapy. A Naturalistic Inquiry.

Student Investigatot:

Meghan Cork, Music T'herapy Intern
Alternatives tor Children

14 Research Way,

East Setauket, NY 11733
meork09{@lions.molloy.edu

Faculty Advisor:

Dr. Seung-A Kim. PhD, AMT, LCAT, MT-BC
Molloy College

Tel: (516) 678-5000 ext, 6348
skim@molloy.edu

Y our Child’s Name:

Parent’s/Guardian’s Name:

Date:

I give permission to audio/video record

(Child’s natne).

T'he audio/video recordings will be used only tor research purposes. Only investigator and the
taculty advisors would have access to the audio/video recordings. | have already given written
consent for my child’s participation in this study. At no time will his name be used.
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When Will I be Audio/Video recorded? From January-June, two-tour sessions will be audio-
video recorded.

What It' [ Change My Mind? I understand that I can withdraw my child from the project at any
time. Upon my request, the videotapes will no longer be used.
For turther information;

It want more information about the audio/video recordings, or if I have questions or concerns at
any time, I can contact the investigators at the number at the top of this form.

| understand that my signature below indicated my voluntary consent tor my child to be
audio/video recorded. I understand that [ will receive a copy of this signed form. '

Child’s Name (Print)

Address

Telephone Number

Parent/Guardian Signature

Date

Wilness Signature

Date
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APPENDIX C

P Coue e 1000 Hempstead Ave, PO Box 5002, Rockville Centre, NY 11571-5002
wiwww.malloy.edu

Interview Questions to Parents/Guardians

Dear Parent/Guardian,

| am conducting a study titled: Exploring the Musical Culture ot Children with
Developmental Disabilities in Music Therapy: A Naturalistic Inquiry. Thank you for providing
consent for your child to be in this study. |'he purpose of these questions is to better understand
your child’s musical culture. Thus, there will be questions regarding demographic intormation,
musical uses and traditions in the home, and musical preterences. Confidentiality will be
ensured.

I'hank you for your time and it you have any questions, teel tiee to contact me at 631-
882-3331 or email me at meork09@lions.molloy.edu. You may also contact my faculty
supervisor, Seung-A Kim, PhD, AM1, LCAT, MI-BC at 516-678-5000 ext. 6348 or through

email at skim@molloy.edu.

Sincerely,
Meghan Cork

Mousic Therapy Intern
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Interview Questions to Parents/Guardians

1) What is your legal relationship to the child enrolied in the study?

2) Age:
3) Gender: Circle one M F

4} Race/Ethnicity:

5) Counﬁy ot Origin:

6) It you originally came trom outside the U.5, please choose one.
Immigrant ( ), Retfugee ( ), Asylum( ), International Student ( )

7) Occupation:

8) How long have you been living in the U.S.7 Please choose one.
1-2 years ()

3-4 years ()

5-10 years ( )

Over 10 years ( )

9) Was the child enrolled in the study born in the U.S.7 11 not, where?

10) Specity the reasons for immigration (if’ applicable):

11) Your Level of Education Completed: Please choose one.
High SchoolLevel ( )

Bachelor’s Level ( )

Master’s Level ( )

Doctoral Level { )

12) What is your primary language?

64
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13) What is the primary language in which you speak with the child a home?
14) Please specity your religion (1t applicable):

15) Please specity your spiritual Practice (It applicable):

16) Does anyone in your household play an instrument or have a musical history? If so, who and
what instrument is played?

17) Are there any culturally specific instruments played in your household? If so, what is it?

18) What style(s) ot music do you and your child enjoy at home"
(Check all that apply)

Rock N' Holl { ) Heavy Metal ( ) Reggae( ) Children'songs( ) Jazz( ) Blues( )

American Jandards( ) NewAge Keligious Music ( )

Gospel () R B() Hip-Hop/Rap( ) Electronic Dance Music ( ) Latin music ()
Classicai music { ) Country Music ( ) Luliabies( ) Children’ sPlay Songs{ )

Ethnic Music (i.e. That which is associated with your ethnic culture) ()

Please specify:

19) What style(s) ot music do you preter? (Check ail that apply)
Rock N' Roll { ) Heavy Metal { ) Reggae( ) Children'sSongs{ ) Jaz{ ) Blues( )

American Sandards( ) New Age Religious Music ()

Gospel () Rn B() Hip-Hop/Rap( ) Electronic DanceMusic { ) Latin music ( )
Clasgcal mugc { ) Country Music { ) Lullabies{ ) Children'sPlay Songs( )

Ethnic Music (i.e. That which is associated with your ethric culture) ()

Please specify:

20) In terms of'your child’s home life, for what types of events, occasions, rituals, traditions,
entertainment, education, and/or religious events is music generally used tor?
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21) At what points during a typical day (it any), is music played or used with your child? In what
ways is nusic used?

22) Please give some examples ot music that may be used for healing purposes it your home.

23) How oflen is music used in your home? Choose one:
Never ( )

Seldom ()

Sometimes ( )

Often( )

All the time ( )

24) Please describe any additional information you wish to include regarding music in the home:
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APPENDIX D: Approval Letter trom Alternatives for Children

Alternatives
For Children

FOORMERLY THE 3T CHARIES EDUCAHQNAL AND THERAPEUTIC CERMIIR

1785 Wolf Hill Road, Meivilfe, Naw Yok 11777 -
saty2ni-077y

November 29, 2011

Ms. Meghan Gork

Aitarnatives for Children

14 Research Way

East Setauket, Mew York 11733

Re: Graduate Music Therapy Program
Mooy College
Clear Meghan,
itis my pleasure to inform you, an behalf of Aliernatives for Children, that yoursludy,
Exploring the Musical Cuiture of Children with Developmentat Disabilities in Busic Therapy:
A Maturalistic Inquiry, has been approved without rovision,

Thank you.

Sincaoraly,

Arleng Murtha

Director

Co: Dr. Merie Ficano, Executive Direclor
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APPENDIXE
Musical Examples Representing Reported Genres in Interview Questions

1) Alicia Keys: “No One”
2007 (“alicakeysVEVQ,”
2009)

2) Mariah Carey: “Always Be
My Baby” (1996)
(“MariahCareyVEVO,”
2009)

3) R Kelly: “I Believe I Can
Fly” (1996) (“DZ0OBOL,”
2009)

4) Mary J. Blige- “Real
Love” (1992)
{(“cherishshanae,” 2008)

5} Stevie Wonder-
“Superstition” (1972)
(“lozzagermam,” 2009)

-four beat meter

-typically accents beats two
and four

-emphasis on different
rhythms and uses of musical
time

-vocal timbre is used to
emphasize raw emotional
expression. It ranges fiom
gentle/smooth to harsh/raspy
-often uses 12-bar form,
which originated from the
blues

-often uses call and response
techniques, wherein a
singer/instrumentalist will
initiate a phrase and another
singer/istrumentalist will
answer or unitate the phrase.
-structure which includes
repetitive musical themes,
phrases, and ideas.
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Hip-Hop/ Rap Music

1) Jay-Z: “Empire State of
Mind” (2009} (“jayz,”
2009)

2} Eminemn: “Lose Yourself”
(2002) (“xxxschillaxxx1,”
2010)

3) Outkast: “Ms. Jackson”
(2000) (“SoSjamZ,” 2011)

4) Notorious B.I.G.
“Hypnotize” (1997)
(“NotoriousBIG,” 2011)

5) Tupac: “Calitornia Love”
(1995) (“outsidergamer,”
2007)

-repetitive and grounding
rhythm

-use of syncopated rhythins
-layering may occur wherein
there are vocal spoken lines,
sung harmonies, sound
effects, etc. over a basic
thythmic foundation
-emphasizes rests in the lines
and rhythms at unobvious
places

-features strong lyric content
to send a message or as
means of expression. (Hara,
2012, p. 14)

-a repetitive rhythmic or
harmonic idea used
throughout the piece, known
as a loop. (Hara, 2012, p. 13)
-Hip Hop music is strongly
associated with break
dancing. (Lightstone, 2012, p.
42)
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Reggae

1) Jimmy ClLiff: “I Can See
Clearly Now™ (1983)
(“mikeylepford222,” 2007)

2) Mutabaruka: “Check it!”
(1983) (“nambr9,” 2010)

3) Peter Tosh: “Equal Rights”
(1977)

“xraymusicdotcodotuk,”
2007)

4} Burning Spear: “Marcus
Garvey” (1975)
(“Rastachaka,” 2009)

5) Bob Marley: “No Woman
No Cry” (1974)
(“133sergel3318,” 2008)

-four beat meter

-typically accents beats two
and four

-emphasis on different
rhythms and uses of musical
time

-use of rich percussive
accompaniment

-simple harmonic structure
(usually only composed of
about two chords)
-characterized by strong,
often controversial lyric
messages

-strong, often controversial
lyric message

-After originating in the U.S.,
reggae became popular in the
dance clubs of Jamnaica,
(Scaruffi, 2003) eventually
becoming associated with the
dancehall style of dancing.
(Barrow & Dalton, 2004)
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Gospel

1) Kurt Cair: “For Every
Mountain™ (1997)
(“tinianelson,” 2008)

2} Comtnissioned: “Runnin’
Back to You” (1986)
(“BigE7,” 2007)

3) The Clark Sisters: “You
Brought the Sunshine”
(1983)
(“TAPEMASTER28,”
2009)

4) Mahalia Jackson: “Take
My Hand, Precious Lord”
(1956) (“thejazzsingers,”
2009)

5) The Dixie Hummingbirds

and the Angelic Gospel

Singers “One Day” (1951)

(“direfranchement,” 2010)

-dominant vocals

-four beat meter

-strong use of harmony

-syncopated rhythms, accent

on beats two and four

-call and response mvolving

leader and group

- usually involves spiritual
lyric message

- accompaniment almost
always emphasizes piano ot
organ

- repetitive musical themes
and ideas
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Children’s Play Songs

1} Franklin and Friends:
“Theme Song™ (2011)
(“azxyl2,” 2007)

2) Yo Gabba Gabba show on
Nick Jr., The Salteens:
“I’m So Happy [ Can
Dance (2007)
(“yogabbagabba,” 2011)

3) Dora The Explorer show
on Nick Jr.; “Dora’s Song”
(2000)
(“doratheexplorerhd,”
2010)

4) Kids Songs: “I’ve Been
Workin’ On the Railroad”
(1994) (“T’ve Been
Working On The
Railroad,” n.d.)

5) “You Are My Sunshine”

(1939}

(“CriancaFelizHappyKid,”

2010)

-strong and clear rhythmic
structure (which usually
emphasize the downbeat in
4/4 or 3/4 meter)

-repetitive musical ideas
-simple melodies

-lyrics include simple,
functional language
-children’s music can be
assoctated with a variety of
movements and can help
organize motor function.
(Miyamoto, 2007)
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